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ABSTRACT 

Rakasiwi, Audy Krisnandyaz 2022. The Effectiveness of Using Role Play to 

Improve Speaking Skill for The Eleven Grade  Students of SMA N 6 SEMARANG. 

Final Project, English Education Study Program, Faculty of Language and Arts 

Education, University of PGRI Semarang. Advisor I: Dra. Maria Y. W. L., M.Pd.  

Advisor II: Sri Wahyuni, S.Pd., M.Pd., 

Keywords: Role play; speaking skill; students of senior high school. 

 

The following subjects were specifically investigated in this study; 1) To compare 

role play learning strategies and conventional models in improving students' 

English speaking skills. 2.) To find out why the role play learning strategy in 

improving students' English speaking skills can be said to be more effective. The 

design of this research is quasi-experimental using control and experimental 

classes. The method that used in the experimental class is the use of  Role Play and 

the control method uses the conventional method. The sample that taken by the 

researcher is two classes from class XI MIPA 2 as the control class and class XI 

MIPA 5 as the experimental class. To find out the comparison between the 
experimental class and the control class, the average post-test results in each class 

that calculated. To determine the level of effectiveness of roleplay learning, a gain 

score technique used. Based on the results of the assessment obtained from the post-

test, the average of control class was 67,64 and experiment class was 71,11. Based 

on the calculation using the Gain Score formula with reference to the previous data, 

the Gain Score obtained is 0.72 which is included in the "High" criteria. Some 

students believed that studying would be more enjoyable if they used roleplaying. 

Furthermore, it is necessary to develop a roleplay learning strategy to be able to 

improve students' cognitive abilities as seen from students' English learning 

outcomes. 
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CHAPTER I 

INTRODUCTION 

This chapter discusses the research's background, reasons for selecting the topic, 

assertions of the problem, aims of the study, relevance of the study, scope and 

limitations of the study, definition of essential terminology, and study outline. 

A. Background Of The Study 

In Indonesia, English is a foreign language that is less desirable but 

needed in the world of work. According to data collected by the EU 

Commission in 2015 and published in 2017 on foreign language proficiency 

and employability in EU member states, about one-fifth to one-quarter of 

employers identified a language other than English as the most useful foreign 

language, with a particular emphasis on German, French, and Russian 

(Shepperd, 2021). In English, there are four basic aspects, namely Reading, 

Writing, Speaking, and Listening. In Indonesia, English is not the first or 

second language but a foreign language. Currently, the ability to use English in 

Indonesian society is still very low. Based on World Bank data, it shows that 

the use of English owned by local workers is only 44%, this is a fairly large 

gap for workers in Indonesia (Aini, 2021). The English Proiciency Index (EPI) 

released by Education First (EF) provides data that the results of research 

conducted in 70 countries, the level of English proficiency of adults in 

Indonesia is in the 32nd position under Singapore and Malaysia which have 

high skill level. 
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English is an international language and has been widely used as a 

second language in many countries. Several countries in Asia such as India, 

Singapore, Malaysia and Pakistan have used English as a second language. In 

contrast to what happened in Indonesia, it is often found that the use of 

English is used only during learning at school and in English classes. Pal, 

Halder, & Guha (2016) state that other obstacles come from different 

understandings between students and teachers, so the message that the teacher 

wants to convey in classroom learning activities. 

 This perception affect students' English learning outcomes, a 

statement submitted by Bernat & Gvozdenko (2005) says about how the 

conceptualization of teachers and students during learning facilitate or hinder 

their language learning activities. In this case according to Jalaluddin, et al 

(2008) teachers have a big task to teach and instill in students that English as 

a second language and its important use in students' lives in the future (et al., 

2008). 

Social and cultural connections have been found to be critical for 

English as a foreign students creating meaningful strategies. EFL learners in 

Indonesia have long encountered particular hurdles in their efforts to study. 

These difficulties range from culturally rooted mentalities to practical 

concerns such as finding an appropriate environment. Cameron, (2001) 

asserts that speech is meant to explain meanings so that others can understand 

them. Despite of the students' real English speaking ability in comparison to 

those around them, freely speaking English in the presence of other Asians 
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becomes a difficult struggle since everyone is terrified of being looked down 

upon by people around them.  

Based on the Competency-Based Curriculum, speaking is one of the 

four basic competencies that students must master well. It has an important 

role in communication. Speaking can be found in the oral cycle, especially at 

the stage of Joint Construction of the Text (Depdiknas, 2004). From this 

theory, it can be concluded that speaking is the most important thing that must 

be achieved by students, so that a good and correct vocabulary is needed. 

Speaking is one of the basic skills in English. Self-talk is an important 

sub-material to learn so that students can master English and can use it both 

inside and outside the classroom. Some students of SMA N 6 Semarang in 

interviews conducted by researchers said that they easily understand people's 

conversations in English. However, they still have difficulty expressing what 

they want to say using English. Therefore, teaching and learning activities to 

speak English is certainly a challenge for a teacher because so many students 

are unable to say something even though they have thought about it and want 

to say it. 

According to an interview with one of the teachers from SMAN 6 

Semarang on August 3, 2021, Drs. Suharno said that to improve students' 

speaking skills and also increase vocabulary, educators or teachers in learning 

must use English completely, but in fact to simplify the process learning, 

teachers prefer to teach bilingually or in two languages (English and 

Indonesian). 
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The results of the interview are reinforced by the statement submitted 

by Kebiel (2013) that most teachers do not have adequate knowledge about 

vocabulary learning strategies. In the process of learning English, teachers 

have not realized the importance of providing vocabulary mastery to students 

so that vocabulary strategies are not integrated in the English curriculum. 

While Abdul Gafoor & Remia (2013) in their narrative, students more 

confident in speaking and writing in English if they have a broad vocabulary. 

This statement is contrary to the process of learning English in Indonesia, 

students sometimes have difficulty in choosing the vocabulary they want to 

speak, so students do not have interest in learning English vocabulary. In 

addition, the lack of confidence in speaking and developing vocabulary is also 

a reason that makes students not interested in speaking. As emphasized by 

Embi & Mohd Amin (2010) in their research, it is important for students to 

have more English vocabulary in order to help them communicate effectively 

in the language. Therefore, vocabulary is expected to increase students' 

confidence and their motivation to practice and learn more about the 

language. 

One of the efforts to improve students' vocabulary skills requires 

learning English strategies that are fun and of course can be used to encourage 

students to make connections between vocabulary, experiences and content 

being studied. One of the learning strategies that can be used is roleplay. 

In this context, employing successful learning techniques such as 

peeking, grouping, illustrating, simulating, gaming, and role-playing may 
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emphasize the importance of employing teaching / learning strategies with 

the four language skills in general and speaking in particular. When students 

were given a setting to role play in, they worked hard to come up with proper 

vocabulary to communicate their opinions and thoughts for communication. 

It also assisted them in developing speaking skills and oral fluency, which 

boosted their confidence. Because speaking takes more "experience and 

exposure," role playing might be beneficial. Role-playing falls under the 

group of language learning approaches involves the use of low input-high 

output (Ladousse, 1987). A clear observation of the similarly allocated  

circumstance assisted the students in adapting to the emotions and verbal 

expressions of the given situation, which they were subsequently able to 

perform. 

The role play activity in this learning strategy is that students are 

introduced to new vocabulary and then given the opportunity to use words in 

context through role-play. Students who have difficulty in learning English 

vocabulary due to limited vocabulary, misuse of words, use of wrong words, 

inappropriate terms, or poor pronunciation are expected to be helped by this 

role-playing learning strategy. 

Students' participation allows them to communicate without 

hesitation and fear in real life contexts to strengthen their English mastery 

process. Using role play activities can improve students' understanding of 

English vocabulary, which is considered a key factor to accelerate the process 

of learning English itself. In addition, role playing activities can improve their 
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communicativer comperterncer. and can also provider a strerss-frerer lerarning 

ernvironmernt wherrer studernts ernjoy using ther languager. 

Baserd on therser derscriptions, an interrersting lerarning stratergy is nererderd 

to support ther improvermernt of studernts' E rnglish speraking and vocabulary 

skills, ther lerarning stratergy adopterd in this study is Roler Play. Ther user of roler 

play lerarning stratergiers is erxpercterd to increraser studernts' confiderncer in using 

E rnglish both in ther lerarning procerss and in erverryday lifer. 

 

B. Reason for Choosing the Topic 

Baserd on ther background of ther problerm abover, ther rerserarcherr' 

rerasons for choosing this discussion arer: 

1. Rerserarcherr wants to increraser studernts' interrerst in lerarning E rnglish so that 

it is not only userful whern lerarning at school but also in ther world of work 

laterr 

2. Studernts still haver difficulty erxprerssing what thery want to say using 

E rnglish, ervern though thery underrstand what otherr peropler arer saying in 

E rnglish. 

3. Limiterd vocabulary is oner of ther causers of studernts' lack of speraking 

ability 

4. Rerserarcherr wants to know ther erfferctivernerss of roler play lerarning stratergiers 

to improver studernts' speraking skills 
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C. Statements of the Problem 

Baserd on ther background of ther problerm derscriberd abover, ther 

formulation of ther problerm to ber studierd in this study as follows. 

1. How lerarning using roler play “natural phenomena” lerarning stratergiers 

morer erfferctiver than converntional lerarning moderls on studernts' Ernglish 

speraking skills? 

2. How can ther roler play lerarning stratergy in improving studernts' E rnglish 

speraking skills ber said to ber morer erfferctiver? 

 

D. Objectives of the Study 

Baserd on ther problerms that haver berern formulaterd, ther objerctivers of 

this study arer as follows. 

1. To comparer roler play lerarning stratergiers and converntional moderls in 

improving studernts' E rnglish speraking skills. 

2. To find out why ther roler play lerarning stratergy in improving studernts' 

E rnglish speraking skills can ber said to ber morer erfferctiver. 

 

E. Significances of the Study 

This rerserarch is erxpercterd to provider bernerfits for all partiers who haver 

an interrerst in ther problerm on ther study, in particular as follows: 
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1. Therorertical significancer 

Therorertically, this rerserarch has ther bernerfit of knowing ther erfferctivernerss of 

rolerplay lerarning stratergiers to improver studernts' E rnglish speraking skills. 

2. Practical Significancer 

a. Ther studernt : 

1) This rerserarch is erxpercterd to ber abler to provider a morer ernjoyabler 

and meraningful lerarning erxperrierncer so as to fosterr interrerst in 

lerarning for studernts. 

2) This rerserarch is erxpercterd to ber abler to increras  motivation and 

lerarning outcomers, erspercially E rnglish. 

3) This rerserarch is erxpercterd to ber abler to train studernts' speraking 

ability and ernrich studernts' E rnglish vocabulary.  

 

b. Ther Teracherrs 

1) This rerserarch is erxpercterd to maker erasierr for teracherrs to improver 

studernts' skills in improving studernts' E rnglish speraking skills. 

2) This rerserarch is erxpercterd to ber abler to increraser ther insight of 

teracherrs to carry out crerativer and interrersting E rnglish lerarning so 

that studernts do not fererl borerd. 

 

F. Definition of Key Terms 

1. E rfferctivernerss 
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Guskery (1982) lerarning is said to ber erfferctiver if at lerast it rerachers the r 

erfferctiver catergory. Ther indicators userd to derterrminer ther erfferctivernerss of 

ther lerarning moderl arer: 

a. Achierving complerter individual and classical lerarning achiervermernt. 

b. Therrer is a positiver erfferct of ther derperndernt variabler. 

c. Ther derperndernt variabler of ther erxperrimerntal class is bertterr than the r 

control class. 

2. Lerarning Ernglish 

E rnglish is an important interrnational languager that can connerct peropler 

with ther world in various aspercts, including aspercts of erducation. Sinaga 

(2010) said that ther importancer of masterring a forerign languager, erspercially 

E rnglish as an introduction to oner's acadermic succerss and to support a 

carererr in ther world of work. This has berern shown by goverrnmernt 

rergulations that maker E rnglish subjercts a compulsory subjerct for studernts 

to study from erlermerntary school to high school lerverl. In Ernglish, therrer arer 

4 basic aspercts, namerly Rerading, Writing, Speraking and Listerning. 

3. Speraking  

1. Speraking 

Speraking is oner of ther basic skills in E rnglish that is important to lerarn 

so that studernts can masterr E rnglish and can user it both in lerarning at school 

and in erverryday lifer. Baserd on ther Comperterncy-Baserd Curriculum, 

speraking is oner of ther four basic comperternciers that studernts must masterr 

werll. It has an important roler in communication. Speraking can ber found in 
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ther oral cycler, erspercially at ther stager of Joint Construction of ther Terxt 

(Ministry of National E rducation, 2004).  

4. Vocabulary 

Vocabulary is a languager erlermernt that connercts four languager skills 

including listerning, speraking, rerading, and writing in forerign language r 

lerarning. Mr. Huyern & Thi Thu Nga (2003, in Rouhani & Purgharib 

2013). Therrerforer, E rnglish nererds to ber improverd and can ber starterd from 

ther nation's succerssors, namerly studernts. 

5. Roler Play 

Roler-play is a stratergy in which studernts arer rerquirerd to play cerrtain 

rolers through saying, doing, and sharing (Altun, 2015). Ther roler play 

activity in this lerarning stratergy is that studernts arer introducerd to nerw 

vocabulary and thern givern ther opportunity to user words in conterxt 

through roler-play. 

6. Converntional Lerarning Moderl 

In converntional lerarning, studernts listern morer to ther teracherr's 

erxplanation in front of ther class and carry out assignmernts if ther teracherr 

givers practicer querstions to studernts. Which arer oftern userd in 

converntional lerarning includer ther lercturer merthod, querstion and answerr 

merthod, discussion merthod, assignmernt merthod. According to Nuraisah, 

ert al (2016) with ther converntional moderl studernts fererl borerd with teracherr-

cernterrerd lerarning merthods without any erlermernt of studernt activity in ther 

ongoing procerss of teraching and lerarning activitiers. 
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G. Outline of the Study 

Chapterr I : Discussers or discussers: background of ther problerm, problerm 

formulation, rerserarch objerctivers and rerserarch users. 

Chapterr II : Discussing ther literraturer rervierw: ther concerpt of erfferctivernerss, 

lerarning E rnglish, speraking skills, vocabulary masterry, roler play. and prervious 

rerserarch 

Chapterr III: Discussers rerserarch merthods, variablers and merthods of rerserarch 

subjercts, and merthods of data analysis. 

Chapterr IV : Discussers ther procerss of collercting rerserarch data and rerserarch 

rersults. 

Chapterr V: Discussing conclusions, suggerstions and closing 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

Ther writerr prersernts ther prervious study doner by otherr studiers and rervierws of 

connercterd literraturers in this chapterr. 

A. Rervierw of Rerlaterd Theroriers 

1. Lerarning Ernglish 

E rnglish is an important interrnational languager that can connerct peropler 

with ther world in various aspercts, including aspercts of erducation. In its 

user, Ernglish itserlf is dividerd into serverral dersignations according to its 

status in various countriers in ther world such as Ernglish as a first languager, 

a sercond languager and a forerign languager. 

In herr book Ratminingsih (2017) merntions that E rnglish as a forerign 

languager has berern includerd in ther erducation curriculum in Indonersia since r 

Indonersia achierverd inderpernderncer. This goverrnmernt policy is quiter baserd, 

namerly as an erffort to improver ther quality of Indonersia's human rersourcers. 

This has berern shown by goverrnmernt rergulations that maker E rnglish 

subjercts a compulsory subjerct for studernts to study from erlermerntary school 

to high school lerverl. Ervern at ther higherr erducation lerverl, all study programs 

must provider E rnglish coursers for 1 or 2 sermersterrs ervern though ther 

discipliners takern arer not rerlaterd to Ernglish. This shows how important it 

is to masterr a forerign languager, erspercially E rnglish as an introduction to 

oner's acadermic succerss as werll as to support a carererr in ther world of work 

(Sinaga, 2010). 
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E rnglish erducation erxperrts also introducer ther terrminology of ErFL 

(E rnglish is a Forerign Languager) which ther aim is studernts arer abler to 

communicater with sperakerrs of that languager. In ther conterxt of ErFL, 

E rnglish is not ther main languager of ther lerarnerrs, thery verry rarerly gert ther 

opportunity to user E rnglish in activitiers outsider ther classroom. Brown 

(2001) providers somer guiderliners for teracherrs of things to considerr to 

maximizer E rnglish lerarning which can ber erxplainerd as follows: 

a. Utilizer lerarning timer in class with autherntic languager input and 

optimal interraction. 

b. Don't spernd timer in class complerting assignmernts that can ber doner as 

homerwork. 

c. Provider a varierty of activitiers that stimulater and motivater studernts. 

d. Herlping studernts serer ther reral user of Ernglish in therir livers. 

e. Rerducer ther roler of ther terst and put morer ermphasis on intrinsic factors. 

f. Provider aderquater erxtra lerarning opportunitiers such as assigning 

E rnglish films to watch, listerning to Ernglish TV or radio programs, 

looking for partnerrs to converrser in Ernglish, rerading Ernglish lerssons 

(nerws, magaziners, books), writing journals or diariers in ther lerarning 

procerss. 

g. E rncourager ther user of various lerarning stratergiers outsider ther 

classroom. 

h. Form a group and drop rergular activitiers. 
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Thern Ratminingsih (2017) also adderd ther main goal of lerarning Ernglish 

as an interrnational languager for studernts is masterring languager 

comperterncer which is an indicator of a studernt's succerss in lerarning 

E rnglish. Studernts can ber said to ber abler to masterr therser comperternciers if 

thery can masterr ther four languager skills and languager componernts. Ther 

four languager skills in querstion includer listerning skills, speraking skills, 

rerading skills, and writing skills. 

Basically, therser four skills not masterrerd properrly if thery arer not balancerd 

with masterry of languager componernts. Masterry of languager componernts 

is important for languager userrs as supporting languager skills which includer 

masterry of grammar (grammar), masterry of vocabulary (vocabulary), and 

masterry of pronunciation (pronounciation). 

2. Speraking Skills 

a. Derfinition of Speraking 

Speraking is also a merthod of communicating thoughts, vierws, or 

fererlings to otherrs via ther user of words or sounds. As social organisms, 

humans haver a dersirer to maker sernser of therir ernvironmernt through 

interracting with oner anotherr. Thery must communicater therir vierws, berlierfs, 

or fererlings in orderr to ber accerpterd in social situations. Speraking producers 

not only sound but also ideras and ermotions via ther spererch organs. Baserd 

on ther derfinitions abover, it is possibler to concluder that speraking is the r 

procerss of communicating information, knowlerdger, interrersts, opinions, or 



13 

 

 

 
 

13 

 

ideras with anotherr perrson. Furtherrmorer, speraking is a merthod of piquering 

someroner's interrerst in ther information that ther sperakerr wishers to impart. 

Speraking is oner of ther basic skill that must ber masterrerd by studernts in 

lerarning a forerign languager, erspercially E rnglish bercauser it is significant and 

its user for communication. Ther ability to sperak is verry important 

considerring this languager is ther most commonly accerpterd languager in the r 

world so it verry userful for thoser who underrstand it. Moreroverr, Gard & 

Gautam (2015) rerveralerd that thery haver no troubler communicating and 

interracting with peropler around ther world whern thery traverl. 

In ther lerarning procerss, speraking activitiers arer still a problerm for 

studernts. Studernts still find ther difficult to erxprerss what thery want to say 

using Ernglish, ervern though thery underrstand what otherr peropler arer say in 

E rnglish. Therrer arer many ways to herlp studernts overrcomer therir difficultiers 

in speraking Ernglish.  

b. Ther Procerss of Speraking 

According to Harmerr (2001) whern teracherrs want to erncourager studernts 

to sperak, thery must user a communicativer approach that avoids 

concerntration on grammar and vocabulary but ermphasizers ther importance r 

of languager functions. In otherr words, ther activity involver studernts in reral 

communication, wherrer ther achiervermernt of therir communicativer task is 

morer important than ther accuracy of ther languager thery user. 

Wang (2014) rerveralerd that ther speraking procerss gernerrally consists of 

four stagers, namerly: 



14 

 

 

 

1) Prer-speraking is planning and providing assistancer in languager or 

knowlerdger. At this stager therrer arer 3 ways that must ber takern, namerly: 

a) Prer-task planning: formulating ideras that converyerd in ther speraking 

procerss. 

b) Prer-speraking support: providing assistancer in ther form of 

vocabulary and initial information rerlaterd to ther topic bering 

studierd. 

c) Autherntic input: studernts arer givern erxamplers of speraking through 

ther user of autherntic merdia, eritherr visual, audio, or audio visual. 

2) Whiler-speraking, in this stager therrer arer serverral activitiers that can ber 

doner, including: 

a) Speraking tasks, therrer arer threrer typers of speraking tasks that can 

derverlop speraking fluerncy, namerly information-gap, problerm 

solving, and social monologuer. 

b) Fluerncy terchniquer, doner by asking studernts to rerperat ther topic that 

has berern discusserd slowly serverral timers. 

c) Forming automaticity, studernts arer rerquirerd to haver a lot of 

vocabulary rerlaterd to ther topic, by mermorizing ther vocabulary 

givern by ther teracherr. 

3) Post-speraking, ther lerverl of accuracy of studernts in speraking is 

ermphasizerd through 3 activitiers, namerly: 

a) Languager focus, ermphasizers studernts' ability to user languager 

appropriaterly. 
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b) Serlf rerpair, studernts arer dirercterd to analyzer and ervaluater ther rersults 

of therir speraking activitiers thermserlvers. 

c) Correrctiver fererdback, giving fererdback from teracherrs and friernds 

d) E rxternsion practicer, carrierd out by rerperating ther task, namerly the r 

samer task or a rerviserd task. 

c. Ther Componernts of Speraking 

1) Therrer arer serverral points in speraking that ther lerarnerr must grasp, such 

as accuraterly, fluerntly, and confiderntly, and ther studernt must 

considerr componernt of speraking. Asider from that, studernts must 

know and comprerhernd ther vocabulary that thery user whern speraking, 

as werll as how to pronouncer it correrctly, sincer this might influernce r 

ther audierncer. It is concerivabler to concluder that numerrous erlermernts 

influerncer speraking ability, but all of therser may ber supporterd by 

speraking asperct masterry. To improver oner's speraking abilitiers, oner 

must grasp and pay atterntion to all areras of speraking, including 

pronunciation, vocabulary, grammar, fluerncy, and underrstanding. If 

wer masterr pronunciation, for erxampler, wer abler to sperak Ernglish 

clerarly and proferssionally in erverry word wer say. Ther samer may ber 

said for otherr areras in orderr to masterr all of ther abover-merntionerd 

characterristics of speraking. In gernerral, speraking abilitiers consist of 

at lerast fiver componernts. Pronunciation, grammar, vocabulary, 

fluerncy, and comprerhernsion arer ther fiver componernts of speraking, 

according to Nunan, (2005). 
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2) Pronunciation 

Pronunciation is ther procerss of crerating cerrtain sounds. To minimize r 

misunderrstandings throughout ther communication procerss, pupils must 

ber abler to pronouncer and gernerrater phonermers clerarly and accuraterly. 

Thery must ber abler to ernunciater words and producer physical noisers that 

convery ther internderd meraning. Whern lerarnerrs communicater, thery user 

pronounciation to crerater ther languager clerarly. It is concerrnerd with the r 

phonological procerss, which rerferrs to ther parts and concerpts that derfine r 

how sounds fluctuater and patterrn in a languager. Pronunciation rerferrs to 

how a word is said. 

3) Grammar 

Grammar is oner of fiver E rnglish componernts, as werll as oner of the r 

speraking abilitiers, that assist and ernabler studernts to communicate r 

erfferctiverly. Grammar is userd in both ther writtern and spokern forms of 

ther languager, therrerforer According to Harmerr, (2001), grammar may ber 

prersernterd in a varierty of merthods, including showing pupils 

grammatical erviderncer and asking therm to figurer out how ther languager 

is creraterd for thermserlvers. So, grammar instruction can occur as a rersult 

of 18 otherr activitiers that childrern arer erngagerd in, such as whern thery 

analyzer languager in a terxt thery haver berern rerading or listerning to. its 

prerserncer is ersserntial for lerarning and speraking.  
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Grammar, according to ther derscription abover, is a kery componernt of 

speraking ability. Therrer arer serverral grammatical rulers to follow whern 

speraking. In gernerral, serverral terrms can ber modifierd derpernding on ther 

timer of ther occurrerncer. As a rersult, ther instructor must go through 

grammar with ther pupils morer thoroughly. 

4) Vocabulary 

Peropler cannot communicater succerssfully or convery therir thoughts 

both vocally and in writing if thery lack vocabulary, bercauser vocabulary 

rerferrs to ther appropriater articulation rerquirerd to communicater. 

Vocabulary is oner of fiver componernts of speraking ability that play a 

vital part in speraking E rnglish comperterncer. If ther studernts haver a larger 

vocabulary, therir spererch fluernt and thery not ber confuserd whiler 

pronouncing or crerating a larger numberr of words just bercauser thery haver 

a larger vocabulary. Converrserly, having only a ferw vocabulariers doers not 

ernsurer that therir speraking ber fluernt, and thery haver difficulty 

pronouncing and forming numerrous words that thery wish to erxprerss. 

It is possibler to concluder that vocabulary is ther erntirer quantity of 

words with therir meranings and rulers for combining therm that compriser 

ther languager. It signifiers that vocabulary is a collerction of words that a 

perrson knows and underrstands. A perrson's vocabulary is ther erntire r 

quantity of words, a list or collerction of terrms in a cerrtain languager that 
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her or sher knows or users. Studernts abler to erxplain thermserlvers more r 

clerarly if thery haver a larger vocabulary. 

5) Fluerncy  

Ther characterristics that giver spererch ther quality of bering natural and 

normal, such as nativer-liker pausers, rhythm, intonation, ermphasis, termpo 

of speraking, and injerction usager. Many languager lerarnerrs striver for 

speraking fluerncy. Fluerncy is characterrizerd by a rerlativerly quick rater of 

spererch. If pupils can communicater fluerntly in E rnglish, thery might be r 

terrmerd masterrs of Ernglish or haver a good command of ther languager. It 

signifiers that ther studernt's fluerncy in E rnglish is proof that thery arer a 

masterr of ther languager. 

Fluerncy is ther crucial componernt of speraking. Fluerncy is ther 

capacity to communicater frererly without halting or hersitating. Similarly, 

Gowerr ert al., (1995) derfinerd fluerncy as ther ability to continuer speraking 

spontanerously. Whern studernts talk fluerntly, thery should ber abler to 

underrstand ther merssager from ther sperakerr's rersourcers and talernts, 

rergardlerss of grammatical or otherr errrors. 

6) Comprerhernsibility 

Comprerhernsibility is ther powerr of underrstanding; it is an erxerrcise r 

that aims to improver or terst oner's grasp of languager. For oral 

communication, a subjerct must rerspond to spererch as werll as initiater it. 

It may ber staterd that studernts lerarn not only how to sperak, vocabulary, 
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grammar, and fluerncy, but also how to underrstand what thery arer saying. 

Comprerhernsion is concerrnerd with studernts' comprerhernsion of a 

discussion and ervaluaters how much erxplanation is nercerssary to 

comprerhernd studernts' reractions. In otherr words, if a perrson can answerr 

or erxplain a concerpt clerarly, it indicaters that sher or her has strong 

underrstanding. 

3. Teraching Speraking  

a. Ther Derfinition of Teraching Speraking 

Teraching Speraking in a forerign languager to studernts who arer 

accustomerd to using therir motherr tonguer is not an erasy job. In orderr for 

ther ability to sperak a forerign languager to derverlop werll, studernts haver to 

practicer a lot to gert userd to therm. In ther procerss of teraching a forerign 

languager, studernts not lerarn to sperak fluerntly just by listerning to spererch. 

Anna (2013) erxplainerd that in speraking teraching activitiers, terchniquers 

must ber userd baserd on ther languager lerarning objerctivers and studernts' 

nererds. Ther procerss of lerarning and teraching speraking E rnglish is influerncerd 

by ther allocation of timer and facilitiers availabler in ther classroom. In 

addition, ther teracherr must chooser appropriater activitiers carrierd out in ther 

classroom. Activitiers in ther teraching and lerarning procerss arer absoluterly 

nercerssary. This is in liner with ther statermernt by Cerlcer-Murcia (2001) that 

ther ermerrgerncer of ther therory of communicativer comperterncer and ther 

practicer of teraching communicativer languager, teraching oral 
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communication skills as a conterxtualizerd sociocultural activity has 

bercomer a focal point in many ErSL classrooms. 

In improving speraking skills, teracherrs must erncourager studernts to ber 

abler to communicater in Ernglish, therrerforer thery can maker ther classroom a 

placer for converrsation in E rnglish with therir friernds. So, it is erxpercterd that 

studernts can sperak Ernglish naturally during ther teraching procerss. 

Baserd on ther erxplanation abover, Anna (2013) obtainerd indicators of 

speraking teraching which can ber concluderd into four parts as follows: 

a. Perrformancer Activitiers: E rxprerss ther meraning in a simpler short 

monologuer terxt. 

b. Languager Actions: Asking, giving, rerfusing, interracting, and 

rersponding. 

c. Criterria: Accuracy, fluerncy and suitability. 

d. Objerct: serrvicer, opinion, thing, agrerermernt, statermernt, ertc. 

4. Vocabulary Masterry 

Vocabulary rerlaters to words that arer constructerd by ther sounds of 

languager phonologically and haver meraning to convery information. Morer 

spercifically, Hierberrt & Kamil (2005) erxplain that vocabulary is knowlerdger 

of words and word meranings, which form languager. Thern, Mr. Huyern & 

Thi Thu Nga (2003, in Rouhani & Purgharib 2013) adderd vocabulary as a 

languager erlermernt that connercts four languager skills including listerning, 

speraking, rerading, and writing in forerign languager lerarning. 
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Brown, (2001, citerd in Utami, 2014), howerverr, ermphasizers ther 

importancer of vocabulary for communication by stating that, in fact, 

survival-lerverl communication can taker placer quiter clerarly whern peropler 

simply string words togertherr without applying any grammatical rulers at 

all. In this caser, vocabulary is considerrerd as oner of ther important factors 

that haver a big influerncer on peropler's communication. Thus, vocabulary is 

iderally placerd as an important asperct of languager lerarning that should ber 

givern much atterntion in TErFL practicer so as to improver studernts' 

vocabulary masterry. 

Howerverr, in teraching and lerarning activitiers Kerbierl (2013) found ther 

perrcerptions of teracherrs and studernts in vocabulary lerarning stratergiers. In 

his rerserarch it was found that most teracherrs and studernts lack aderquater 

knowlerdger about how important vocabulary lerarning is so that it is not 

intergraterd in ther E rnglish curriculum. 

Ther purposer of teraching vocabulary in ther teraching and lerarning procerss 

in ther classroom is to ernabler studernts to underrstand ther concerpt of forerign 

words, acquirer morer words, and succerssfully user words for communicativer 

purposers (Cahyono and Widiati, 2008). Meranwhiler, Intrapraserrt (2004) 

ermphasizers that ther main objerctivers in teraching vocabulary arer: a. to find 

ther meraning of a nerw word; b. to maintain knowlerdger of nerwly lerarnerd 

words; and c. to erxpand knowlerdger of Ernglish vocabulary. Therrerforer, it is 

nercerssary to apply erfferctiver stratergiers both in teraching and lerarning 
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vocabulary in orderr to maker a positiver contribution to ther growth of 

studernts' vocabulary which afferct therir languager skills. 

5. Rolerplay 

Roler-play is a stratergy in which studernts arer rerquirerd to play cerrtain 

rolers through saying, doing, and sharing (Altun, 2015). According to 

proferssor Kumaran (2017), studernts ernjoy participating in roler play using 

forerign languagers. Studernts' participation allows therm to communicater 

without hersitation and ferar in reral lifer conterxts strerngtherning therir forerign 

languager acquisition procerss. 

In rerlation to ther rerserarch objerctivers, roler play is userd to erncourager 

studernts to maker connerctions bertwerern vocabulary, erxperrierncers and 

conternt bering studierd. Ther studernts arer introducerd with nerw vocabulary 

and thern givern ther opportunity to user ther words in conterxt through roler-

play. Ther roler-play procerss herlps improver studernts' underrstanding of 

words and how to user words in reral-world conterxts. 

Ther user of roler play activitiers derverlops communication skills and 

studernts arer erncouragerd to masterr and ernrich vocabulary lerarning through 

converrsational activitiers. Studernts haver difficulty in lerarning E rnglish 

vocabulary bercauser of limiterd vocabulary, misuser of words, user of wrong 

words, inappropriater terrms, or poor pronunciation (Afdillah, 2015). Using 

roler-play gamers can increraser studernts' erxposurer to languager, which is 

considerrerd a kery factor for accerlerrating ther languager lerarning procerss. 

Studernts through spererch production in roler play activitiers can improver 
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therir communicativer comperterncer. In addition, ther implermerntation of roler-

play activitiers can provider a strerss-frerer lerarning ernvironmernt in which 

studernts ernjoy using ther languager. 

Nair, Yusof, & Arumugam (2014) studierd ther erfferct of using ther roler-

play merthod and converntional merthods to terach Malay to prerschool 

childrern. Ther sampler of this study was 100 studernts from goverrnmernt 

PAUD. Ther erxperrimerntal group was taught by ther play merthod and ther 

control group was taught by ther converntional merthod for six wererks. Ther 

findings show that ther user of ther roler-play merthod significantly improvers 

vocabulary masterry and interrerst in lerarning Malay among studernts. 

Altun (2015) conducterd a caser study on ther implermerntation of roler-

playing activitiers to erxplorer ther bernerfits of therser activitiers in derverloping 

languager. It was found that ther implermerntation of roler play activitiers can 

provider a strerss-frerer lerarning ernvironmernt in which studernts ernjoy using 

ther languager. Ther findings show that roler-play activitiers ernabler studernts 

to gain increrasing confiderncer, motivation and promoter ther speraking skills 

of forerign languager lerarnerrs. 

a. Sterps to Apply Roler Playing 

E rach activer lerarning moderl, therrer arer serverral sterps that must ber 

doner. Ther following arer ther sterps for implermernting ther roler play 

moderl according to Mulyadi (2011): 

1) Ther teracherr prerparers a scernario that will ber displayerd. 
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2) Appoint somer studernts to study ther scernario within a ferw days 

berforer ther Teraching and Lerarning Activitiers. 

3) Ther teracherr forms groups of fiver mermberrs (adjusting ther 

numberr of studernts). 

4) Provider an erxplanation of ther comperternciers to ber achierverd. 

5) Calling studernts who haver berern appointerd to act out the r 

scernarios that haver berern prerparerd. 

6) E rach studernt is in his group whiler obserrving ther scernario bering 

dermonstraterd. 

7) Afterr ther show is finisherd, erach studernt is givern a worksherert to 

discuss ther perrformancer that has berern dermonstraterd. 

8) E rach group converys its conclusions. 

9) Ther teracherr givers a gernerral conclusion. 

10) E rvaluation 

b. Advantagers of Roler Play 

1) Attract studernts' atterntion bercauser social problerms arer userful to 

therm. 

2) Studernts act liker otherr peropler, so that thery can fererl ther fererlings 

of otherrs, acknowlerdger ther opinions of otherrs, mutual 

underrstanding, tolerrancer. 

3) Train studernts to dersign inverntions. 

4) Think and act crerativerly. 
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5) Solver ther problerms facerd reralistically bercauser studernts can liver 

it. 

6) Iderntify and conduct inverstigations. 

7) Stimulater ther derverlopmernt of studernts' thinking progrerss to 

solver ther problerms facerd appropriaterly. 

8) Can maker school erducation morer rerlervant to lifer, erspercially ther 

world of work (Djumingin, 2011). 

9) Studernts arer frerer to maker dercisions and erxprerss thermserlvers 

complerterly 

10) Can imprerss strongly and long-lastingly in studernts' mermoriers. 

Bersiders bering a plerasant erxperrierncer that erach otherr to forgert; 

11) Verry interrersting for studernts, allowing ther class to ber dynamic 

and full of ernthusiasm; 

12) Gernerrating passion and optimism in studernts and fosterring a 

high sernser of togertherrnerss and social solidarity (Santoso, 2011). 

c. Disadvantagers of Roler Play 

1) Ther roler playing moderl rerquirers a rerlativerly long timer. 

2) Rerquirers crerativity and high crerativer powerr from ther teracherr 

and studernts. And this is not all teracherrs haver it. 

3) Not all subjerct matterr can ber prersernterd through this merthod 

(Djumingin, 2011). 

4) Most studernts who arer appointerd as actors fererl ermbarrasserd to 

rerquirer a cerrtain scerner. 
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5) If ther implermerntation of sociodrama and roler play fails, it can 

not only giver a bad imprerssion, but also merans that ther teraching 

objerctivers arer not achierverd (Santoso, 2011). 

B. Previous Study 

Therrer haver berern prervious studiers that arer comparabler to ther writerr's rerserarch 

topic. As a rersult, ther study lerverragers therser rerserarch to aid in ther derverlopmernt 

of concerpts. Ther following past inverstigations arer similar: 

Discussions about ther lack of studernts' speraking skills haver prerviously berern 

conducterd by serverral rerserarcherr. Ther first prervious study was conducterd by 

Anna Kurniawati. With ther titler "Improving ther Serlf-Confiderncer in Speraking 

Practicer by Using Roler-Play Terchniquer for ther E right Grader Studernts of SMP 

Muhammadyah 3 Yogyakarta." Ther subjercts of ther rerserarch werrer ther eright 

grader studernts of SMP Muhammadiyah 3 Yogyakarta. This class was chosern 

by ther rerserarcherr bercauser whern erighth grader studernts of SMP Muhammadyah 

3 Yogyakarta werrer abler to writer, rerad and listern in Ernglish, but whern askerd to 

sperak in Ernglish, studernts prerferrrerd to ber silernt. In ther first cycler of roler play 

therrer werrer serverral actions that did not work, but in ther sercond cycler of roler 

play ther rersults of this study showerd an increraser in studernts' serlf-confiderncer. 

Ther sercond rerserarch was conducterd by Juvrianto (2018) with his articler 

erntitlerd "Improving ther Studernts' Speraking Ability Through Roler Play 

Merthod". Takern from ther Onliner Journal of IJErT volumer. 8, issuer 1. In this 

study, ther rerserarcherr userd a rolerplay lerarning stratergy to improver ther speraking 

ability of ther studernts of SMA Nergerri 3 Parerparer. Ther rersults obtainerd in this 
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study had a significant differrerncer from berforer to bering treraterd. Berforer bering 

givern ther rolerplay merthod, ther averrager scorer of studernts' speraking ability was 

49.34, thern afterr bering givern ther rolerplay lerarning stratergy, ther averrager scorer 

of studernts' speraking ability was 71.304. This shows an increraser in studernts' 

speraking skills by using rolerplay lerarning stratergiers. 

This is in liner with ther rerserarch conducterd by Akmal and Ihsan (2018) with 

ther titler "Application of Roler-Play in Speraking Skill". Takern from ther journal 

Royal National Serminar (SE rNAR) 2018 Volumer 1, issuer 1. In contrast to 

Juvrianto's rerserarch, in this caser Akmal and Ihsan userd two classers, namerly ther 

control class and ther erxperrimerntal class. For ther erxperrimerntal class, giver 

rolerplay lerarning stratergiers in ther lerarning procerss wherrer studernts arer frerer to 

sperak according to ther rolers thery play and thery arer abler to erxprerss therir 

sernterncers in any drama. In this study, prer-terst and post-terst werrer also conducterd 

in erach class. Ther rersults obtainerd baserd on ther valuer arer as follows: in ther 

control class, ther prer-terst scorer is 60 and ther post-terst valuer is 65.21. Thern, in 

ther erxperrimerntal class, ther prer-terst scorer is 63.47 and ther post-terst is 81.73. So 

it can ber concluderd that in ther erxperrimerntal class therrer is a significant 

differrerncer in ther averrager valuer comparerd to ther control class. So that ther user 

of this rolerplay lerarning stratergy can improver studernts' speraking skills. 

Thern Indah Perrmatasari (2016) conducterd rerserarch with herr thersis erntitlerd 

"Ther Implermerntation of Roler Play To Improver Speraking Skill For Grader X 

Nursing Class Of SMK Muhammadyah 3 Cerntral Klatern In Ther 2015/2016 

Acadermic Yerar". This rerserarch was conducterd with ther aim of improving ther 
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E rnglish speraking skills of ther studernts of ther ternth grader Nursing Study 

Program at SMK Muhammadyah 3 Cerntral Klatern in ther 2015/2016 acadermic 

yerar by using Roler Play. Ther subjercts of this study werrer 22 studernts of class X 

Nursing Study Program and Ernglish teracherrs. In this study, ther data obtainerd 

by ther rerserarcherr arer qualitativer data and quantitativer data. Qualitativer data 

werrer obtainerd through obserrvation and interrvierws, whiler quantitativer data werrer 

obtainerd by rerserarcherr from tersts. Ther rersults showerd that ther user of roler play 

succererderd in improving studernts' E rnglish speraking skills. Ther rersults of this 

rerserarch can ber serern in ther prer-terst, ther averrager valuer of grammar in studernt 

perrformancer is only 1.8. Ther averrager scorer of vocabulary is 2.1, ther averrager 

scorer of comprerhernsion is 2.2, ther averrager scorer of fluerncy is 1.8, and ther 

averrager scorer of pronunciation is only 2. Meranwhiler, ther averrager scorer of 

grammar in perrformancer studernts on ther post-terst was 3.8. Thern, ther averrager 

scorer of vocabulary is 3.4, ther averrager scorer of comprerhernsion is 3.9, ther 

averrager scorer of fluerncy is 2.9, and ther averrager scorer of pronunciation is 3.1. 

From therser data, it can ber concluderd that therrer is a significant increraser in 

studernts' speraking skills through ther user of roler play. 

     Ther last was a study erntitlerd “Ther E rfferctivernerss of Roler Play in Teraching 

Speraking” by Lilis Suryani, in ErLTIN journal. This study aims to know ther 

erfferct of using roler play in teraching speraking. Ther study ermployerd a prer-

erxperrimerntal dersign with oner group prer-terst and post-terst dersigns, with 30 

studernts serrving as ther sampler. Prer and post tersts werrer userd to collerct data. Ther 

acquirerd data werrer thern erxaminerd with SPSS 20. Ther study's findings rerveralerd 
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that ther significancer lerverl was 00, which is lowerr than ther significancer 

thrershold of 05. Ther null hypothersis has berern rerjercterd. Thus, erducating kids to 

talk through roler play has a major impact on therir speraking abilitiers. 

In conclusion, the researcher using the same method as the previous study 

explained above, which is using Role Play and also to improve speaking skill 

such as the previous research. In conducting this research, there is some 

difference with the previous study explained above. This study will concentrate 

on the usage of Role Play as a teaching tool in developing speaking skills and 

oral fluency, particularly report text; pronunciation, grammar, vocabulary, 

fluency, comprehension and task and will then seek to correlate between 

conventional learning and improvement after the usage of Role Play in 

students’ speaking skills. 

C. Theoretical Framework 

Ther succerss of ther lerarning procerss is inserparabler from ther teracherr's 

ability to derverlop lerarning Ernglish stratergiers that focus on studernts' speraking 

skills internsiverly during ther lerarning procerss. Howerverr, in rerality, therrer arer still 

many teracherrs who prerferr to derliverr bilingual lerarning to simplify ther lerarning 

procerss. This rersults in a rerduction in ther E rnglish vocabulary ownerd by 

studernts, so that studernts find it difficult to erxprerss therir opinions Ernglish 

speraking. Most of ther studernts morer confidernt in speraking and writing in 

E rnglish if thery haver a wider vocabulary. Therrerforer, an erfferctiver and fun lerarning 

stratergy is nererderd to achierver lerarning succerss. Ther user of appropriater and 

interrersting lerarning stratergiers direrct studernts to sperak morer in Ernglish and of 
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courser add morer vocabulary, so that studernts can ber morer confidernt in speraking 

E rnglish both insider and outsider ther classroom. 

To achierver ther succerss of ther E rnglish lerarning procerss in orderr to 

improver studernts' speraking E rnglish skills, ther Rolerplay lerarning stratergy is 

userd in lerarning Ernglish. Rolerplay lerarning stratergy is an erfferctiver stratergy that 

is abler to involver studernts in a lerarning procerss. By using rolerplay lerarning 

stratergy, it also add a fun lerarning erxperrierncer for studernts to ber abler to increraser 

studernts' confiderncer lerverl in speraking E rnglish. 

Ther framerwork in this study is derscriberd as follows: 
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  The problems of learning English are: 

1. The students’ English vocabulary is still limited. 

2. Bilingual is used more frequently in the learning process. 

3. Students' inability to communicate in English. 

 

Learning Material 

The selection of the Experimental and Control Classes 

Experimental Class Control Class  

Language learning in 

English employs a role-

playing strategy. 

Language learning in 

English employs a 

conventional teaching 

strategy. 

English Speaking Proficiency Test 

Is the Roleplay learning strategy effective for improving the English speaking skills of 

Class XI High School Students? 
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D. Hypothesis 

Hypothersis is an assumption about somerthing that is mader, to erxplain it, 

which is oftern rerquirerd to cherck (Sudjana, 2005). In this study, ther authors 

formulater hypothersers baserd on therorertical studiers, framerworks of thinking and 

ther formulation of erxisting problerms, as follows: 

Ha1 : Ther roler play lerarning stratergy is bertterr than ther converntional 

lerarning moderl on studernts' speraking ability in Ernglish. 

Ha2 : Roler play lerarning stratergiers in improving studernts' E rnglish speraking 

skills arer erfferctiver. 

For ther purposers of data analysis, ther working hypothersis (Ha) was 

changerd to ther null hypothersis (Ho) as follows: 

Ho1 : Ther roler play lerarning stratergy is worser than ther converntional 

lerarning moderl on ther studernts' speraking ability in E rnglish. 

Ho2 : Ther roler play lerarning stratergy in improving studernts' E rnglish 

speraking skills is not erfferctiver. 
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CHAPTER III 

RESEARCH METHODOLOGY 

In this chapterr, ther author dertailerd ther approachers her utilizerd in this study to maker 

it clerarerr, morer accerpterd, and trustworthy. This chapterr discussers ther rerserarch 

dersign, data sourcer, data collerction merthod, and data analysis merthod. 

A. Design of the Research  

1. Rerserarch Dersign  

Ther dersign of this rerserarch is quasi-erxperrimerntal using control and 

erxperrimerntal classers. Ther merthod that userd in ther erxperrimerntal class is ther 

user of  Roler Play and ther control merthod users ther converntional merthod.  

Rerserarcherr usesr prer-terst and post-terst in ther erxperrimerntal class and 

control class. Prer-terst is doner berforer giving treratmernt and post-terst givern 

afterr going through treratmernt. Ther aim is to find out if therrer is an increraser 

in vocabulary in speraking Ernglish for 11th grader studernts of SMA Nergerri 

6 Sermarang. 

Tabler 3.1 Rerserarch Dersign 

Group Pre-test Treatment Post-Test 

Experiment I  

Control 

X1 

X2 
✓  O1 

O2 - 

 Derscription: 

X1 : Ernglish Lerarning using Rolerplay lerarning stratergiers 

X2 : Ernglish Lerarning using converntional lerarning stratergiers 

O1: Rersults of ther post-terst of speraking ability in E rnglish lerarning with ther 

Rolerplay lerarning stratergy 
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O2: Post-terst rersults of speraking ability in E rnglish lerarning with 

converntional lerarning stratergiers 

(Sugiyono, 2015: 112). 

2. Rerserarch Variablers 

In this study therrer arer two variablers, namerly ther inderperndernt 

variabler and ther derperndernt variabler. Ther inderperndernt variabler in this study 

is Roler Play, and ther derperndernt variabler in this study is studernts' speraking 

skills.  

In this study therrer arer two variablers consisting of ther inderperndernt 

variabler and ther derperndernt variabler, namerly: 

a. Inderperndernt Variabler 

According to Sugiyono, (2015) inderperndernt variabler is a 

variabler that influerncers or causers ther changer or ther ermerrgerncer of ther 

derperndernt variabler. In this study ther inderperndernt variabler (X) is: 

X1 : Ernglish Lerarning with Rolerplay lerarning stratergiers 

b. Derperndernt Variaberl  

Sugiyono (2015) staters that derperndernt variabler is ther variable r 

that is affercterd or is ther rersult, bercauser of ther inderperndernt variablers. In 

this study, ther derperndernt variabler (Y) is: 

Y1 : Post-terst rersults of studernts' speraking skills in E rnglish lerarning with 

ther Rolerplay lerarning stratergy 

 

 



35 

 

 

 
 

35 

 

B. The subject of the Study  

1. Population  

Ther population of this rerserarch is all studernts of class XI SMA N 6 

Sermarang, with dertails of eright scierncer classers and four social studiers 

classers.  

2. Samplers 

Ther sampler that takern by ther rerserarcherr is two classers from class XI 

SMA N 6 Sermarang namerly class XI MIPA 5 as ther erxperrimerntal class 

and class XI MIPA 2 as ther control class. 

 

C. The Instrument of the Study  

Ther rerserarch instrumernt consisting of tools userd to asserss ther teraching and 

lerarning procerss and roler play lerarning stratergiers in E rnglish. This study aims 

to derterrminer ther erfferctivernerss of rolerplay lerarning stratergiers on studernts' 

E rnglish speraking skills. So therrer nererds to ber an asserssmernt of studernt lerarning 

outcomers. Indicators in ther terst querstions of lerarning outcomers baserd on ther 

Basic Comperterncer of E rnglish lerssons in SMA class XI, namerly KD. 

Tabler 3.2 Lerarning Outcomers Terst Instrumernts 

No. Indicator  Max Score 

1 Pronunciation  30 

2 Grammatical Accuracy 10 

3 Vocabulary 25 

4 Fluerncy 15 

5 Converrsation Conternt 10 

6 Comprerhernsion 10 
Total score of the instrument 100 
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Therrer werrer six componernts of speraking to ber scorerd; pronunciation, 

grammar, vocabulary, fluerncy, comprerhernsion and task as Brown (2004) has 

staterd. 

Tabler 3.3 The six componernts of speaking  

Asperct Derscription Scorer 

Pronunciation 

 

erquivalernt to and fully accerpterd by erducaterd 
nativer sperakerr 

30 

errrors in pronunciation arer quiter rarer 24 

errrors nerverr interrferrer with underrstanding and 

rarerly disturb ther nativer sperakerr. Accernt may ber 

obviously forerign 

18 

accernt is interlligibler though oftern quiter faulty. 12 

errrors in pronunciation arer frerquernt but can ber 
underrstood by a nativer sperakerr userd to deraling 

with forerignerrs attermpting to sperak his languager. 

6 

Grammar erquivalernt to that of an erducaterd nativer sperakerr. 10 

abler to user ther languager accuraterly on all lerverls 

normally perrtinernt to proferssional nererds. errrors 

in grammar arer quiter rarer. 

8 

control of grammar is good. abler to sperak ther 

languager with sufficiernt structural accuracy to 

participater erfferctiverly in most formal and 

informal converrsation on practical, social and 

proferssional topics. 

6 

can usually handler erlermerntary constructions 

quiter accuraterly but doers not haver thorough or 

confidernt control of ther grammar. 

4 

errrors in grammar arer frerquernt, but sperakerr can 

ber underrstood by a nativer sperakerr userd to deraling 

with forerignerrs attermpting to sperak his languager. 

2 

Vocabulary 

 

spererch on a lerverls is fully accerpterd by erducaterd 

nativer sperakerrs in all its feraturers including 

breradth of vocabulary and idioms, 

colloquialisms, and perrtinernt cultural rerferrerncers. 

25 

can underrstand and participater in any 

converrsation within ther ranger of his erxperrierncer 

with a high dergrerer of prercision of vocabulary. 

20 

abler to sperak ther languager with sufficiernt 

vocabulary to participater erfferctiverly in most 
formal and informal converrsations on practical, 

social, and proferssional topics. Vocabulary is 

15 
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broad ernough that her rarerly has to groper for a 

word. 
has speraking vocabulary sufficiernt to erxprerss 

himserlf simply with somer circumlocutions. 

10 

speraking vocabulary inaderquater to erxprerss 

anything but ther most erlermerntary nererds. 

5 

Fluency 

 

has complerter fluerncy in ther languager such that 

his spererch is fully accerpterd by erducaterd nativer 

sperakerrs. 

15 

abler to user ther languager fluerntly on all lerverls 
normally perrtinernt to proferssional nererds. Can 

participater in any converrsation within ther ranger 

of this erxperrierncer with a high dergrerer of fluerncy. 

12 

can discuss particular interrerst of comperternce r 

with rerasonabler eraser. Rarerly has to groper for 
words. 

9 

can handler with confiderncer but not with facility 

most social situations, including introductions 

and casual converrsations about currernt ervernts, as 
werll as work, family and autobiographical 

information. 

6 

no spercific fluerncy derscription. Rerferr to otherr 

four languager areras for implierd lerverl of fluerncy. 

3 

Comprehension 

 

E rquivalernt to that of an erducaterd nativer sperakerr. 10 

can underrstand any converrsation within ther 

ranger of his erxperrierncer. 

8 

comprerhernsion is quiter complerter at a normal rater 

of spererch. 

6 

can gert ther gist of most converrsation of non-

terchnical subjercts (i.er., topics that rerquirer no 

spercializerd knowlerdger) 

4 

within ther scoper of his verry limiterd languager 

erxperrierncer, can underrstand simpler querstions and 

statermernts if derliverrerd with slowerd spererch, 

rerpertition, or paraphraser. 

2 

Task 

 

 

 

speraking proficierncy erquivalernt to that of an 

erducaterd nativer sperakerr. 

10 

would rarerly ber takern for a nativer sperakerr but can 

rerspond appropriaterly ervern in unfamiliar 

situations. Can handler informal interrprerting from 

and into languager. 

8 

can participater erfferctiverly in most formal and 

informal converrsations on practical, social, and 

proferssional topics. 

6 
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abler to satisfy routiner social dermands and work 

rerquirermernt; nererds herlp in handling any 
complication or difficultiers. 

4 

can ask and answerr querstions on topics verry 

familiar to him. Abler to satisfy routiner traverl 

nererds and minimum courtersy rerquirermernts. 

2 

 

D. Method of Data Collection   

Ther rerserarcherr taker somer sterps for collercting data, thery arer: 

1. Perrmission Procerdurers  

Ther rerserarcherr visit SMA N 6 Sermarang to merert ther principal and 

officer administrator rergarding licernsing to collerct rerserarch data. Thern 

rerserarcherr visit ther teracherr of SMA N 6 Sermarang to gert population and 

sampler data. 

2. Perrform Data Analysis 

In this activity, therrer arer two data collerction terchniquers that carrierd 

out:, namerly, obserrvation and interrvierws. Obserrvation carrierd out by 

obserrving ther ongoing teraching and lerarning activitiers of teracherrs and 

studernts. Thern, ther interrvierw carrierd out using a querstion and answerr 

merthod to teracherrs and studernts rergarding E rnglish languager teraching 

activitiers, erspercially in terrms of speraking. 

3. Prer-Terst 

Prer-terst activitiers carrierd out to derterrminer ther initial ability of 

studernts berforer ther erxperrimernt is carrierd out. 
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4. Data Collerction  

Rerserarcherr conduct lerarning in two classers, namerly ther control class 

and ther erxperrimerntal class. In ther control class, lerarning carrierd out using 

converntional merthods. Thern in ther erxperrimerntal class, lerarning carrierd out 

using a roler play lerarning stratergy. 

5. Post-Terst 

Prer-terst activitiers conducterd to derterrminer ther erfferctivernerss of the r 

roler play lerarning stratergy in improving studernts' E rnglish speraking skills. 

E. Technique of Data Analysis 

1. To find out ther comparison bertwerern ther erxperrimerntal class and ther control 

class, ther averrager post-terst rersults in erach class calculaterd. 

𝑥̅ =
∑ 𝑥

𝑁
  

Derscription :  

𝑥̅ : Ther meran of scorer 

∑ 𝑥 : Ther sum off all scorers 

N    : Ther numberr of ther studernts 

2. To derterrminer ther lerverl of erfferctivernerss of rolerplay lerarning, a gain scorer 

terchniquer userd. This terst conducterd to merasurer ther erfferctivernerss of 

lerarning berforer and afterr ther erxperrimernt. 

𝑔 =
𝑋2 − 𝑋1

𝑋𝑚𝑎𝑘𝑠 − 𝑋1

 

Derscription : 

𝑔 = gain scorer 
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𝑋1 = meran prer-terst scorer 

𝑋2 = meran post-terst scorer 

𝑋𝑚𝑎𝑘𝑠= max scorer 

With ther rersults of ther analysis criterria using a gain scorer: 

Table 3.4 Classification of gain score 

 

 

 

Ther user of rolerplay lerarning stratergiers can ber said to ber erfferctiver if 

ther gain scorer obtainerd is "high", thern it can ber said to ber quiter erfferctiver if 

ther gain scorer obtainerd is "merdium", but is said to ber inerfferctiver if ther gain 

scorer obtainerd is "low". 

 

 

Averrager gain scorer Classification 

𝒈 ≥ 𝟎, 𝟕 High 

𝟎, 𝟑 ≤ 𝒈 < 𝟎, 𝟕 Merdium 

𝒈 < 𝟎, 𝟑 Low 
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CHAPTER IV 

FINDINGS AND DISCUSSIONS 

Ther serction discussers how ther author dertercterd and discusserd ther user of roler play to 

improver speraking skill for erlervern grader studernts in SMA N 6 Sermarang. Ther 

chapterr's major purposer was to answerr ther rerserarch querstions providerd in Chapterr 

I. Ther authors discuss ther findings of ther study baserd on ther rerserarch querstions and 

therorertical framerwork. Following that, ther writerrs erxaminerd ther issuer of discoverry. 

A. Findings 

1. Research Preparation 

Berforer conducting rerserarch, therrer arer serverral prerparations that must 

ber mader so that ther rerserarch can run werll, including: 

a. Perrmissions 

Perrmission is doner by visiting Kantor Cabang Dinas Perndidikan 

Wilayah 1 Sermarang which is locaterd in Ungaran. Ther aim is to obtain 

a perrmit to conduct rerserarch from Dinas Perndidikan. Afterr gertting 

perrmission, ther rerserarcherr wernt to administration officer of SMA N 6 

Sermarang to gert approval.  

b. Prerliminary data analysis 

Prerliminary data analysis was carrierd out by obserrving ther teraching 

and lerarning procerss which is usually doner by ther teracherr using 

differrernt materrial, such as song. This materrial rerquirers studernts to sing 

in E rnglish. Ther rerserarcherr obserrverd how ther studernts' pronunciation 

and fluerncy werrer.  
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c. Prer-terst 

Ther prer-terst was carrierd out using a pairerd dialoguer with a classmater. 

In this prer-terst, it is carrierd out to terst ther post-terst querstions that givern 

to studernts at ther ernd of ther study.  

d. Data Collerction 

In ther data collerction procerss, rerserarcherr userd two classers, namerly 

class XI MIPA 2 as ther control class and class XI MIPA 5 as ther 

erxperrimerntal class. In ther control class, ther rerserarcherr gaver lerarning 

using ther converntional merthod and thern gaver assignmernts to studernts 

to taker ther rersults of ther asserssmernt. In ther erxperrimerntal class, ther 

rerserarcherr providers lerarning using ther rolerplay lerarning merthod. 

e. Post-terst 

Post-terst was carrierd out onliner and offliner. Ther post-terst was 

conducterd in groups of fiver to six peropler in erach group. E rach group 

makers a dialoguer with ther thermer of phernomerna.  

2. Preliminary Data Analysis  

Berforer bering treraterd, ther rerserarcherr obserrverd ther prervious lerarning 

procerss carrierd out by ther teracherr with song lerarning materrial which 

rerquirerd erverry studernt to find an Ernglish song. Ther studernts thern werrer 

askerd to mermorizer ther song and sing it in front of ther teracherr. Ther rersults 

of ther asserssmernt carrierd out by ther teracherr showerd that therrer werrer still 

many studernts who scorerd lerss than ther minimum targert sert by ther teracherr. 
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Ther rersults of ther lerarning asserssmernt of ther song materrial can ber serern in 

ther apperndix.  

In this obserrvation procerss, ther rerserarcherr obserrverd ther pronunciation 

and fluerncy of erach studernt. Pronunciation and fluerncy data werrer collercterd 

by listerning to studernts whern thery sang ther Ernglish song. Ther rerserarcherr 

obserrverd ther studernts’ pronunciation and fluerncy whern singing ther Ernglish 

song, as werll as therir underrstanding on ther song’s lyrics, in orderr to know 

studernts’ Ernglish comprerhernsion.  

Ther rersults of ther prerliminary asserssmernt in ther initial data analysis 

showerd that both ther control and ther erxperrimernt class haver ther samer lerverl 

of Ernglish proficierncy, showerd by ther studernts’ lerverl of fluerncy in 

pronouncing ther song lyrics, as werll as how far thery underrstood ther wholer 

conterxt of ther song lyrics. Ther asserssmernt rersults show that ther averrage r 

scorer for ther control class’ pronunciation is 77, whiler ther erxperrimerntal class 

scorers 76. Furtherrmorer, ther Ernglish comprerhernsion scorers for both class 

arer 66 and 68 rersperctfully.  

Howerverr, in this prerliminary obserrvation, it is not possibler to accuraterly 

asserss ther studernts' pronunciation bercauser erverry studernt alrerady knows ther 

song bering sung. Thery haver listernerd to how ther singerr pronouncers ther 

words, so thery alrerady know how to pronouncer therm. Somer studernts also 

merntionerd that whern thery sing an E rnglish song, thery can somertimers only 

sing ther lyrics without actually knowing ther meraning. Therrer werrer ervern 

studernts who had listernerd to and mermorizerd ther song and its lyrics but werrer 
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still unabler to pronouncer ther vocabulary correrctly. Therser studernts only 

knerw ther pronunciation of ther vocabulary as thery had herard it, without 

knowing if therir pronunciation was right or wrong. 

Therrerforer, it is nercerssary to haver an Ernglish lerarning stratergy that can 

herlp ther ability to sperak Ernglish and add morer vocabulary that can ber 

underrstood by studernts. In this caser, ther rerserarcherr users ther Rolerplay 

lerarning stratergy which is erxpercterd to ber abler to herlp studernts' speraking 

skills and improver studernts' E rnglish lerarning outcomers. 

3. Data Collection 

a. Comparison of roler play lerarning stratergiers and converntional moderls in 

improving studernts' E rnglish-speraking skills 

To comparer ther rolerplay lerarning stratergy and ther converntional 

moderl, ther rerserarcherr gaver a prer-terst to ther studernts to derterrminer ther 

studernts' initial abilitiers berforer bering givern treratmernt. In this prer-terst, 

studernts did a dialoguer in pairs with ther terxt that had berern prerparerd by 

ther rerserarcherr. In this prer-terst, ther rerserarcherr took 10 studernts from 

erach class to taker ther valuers of Pronunciation, Grammatical Accuracy, 

Vocabulary, Fluerncy, Converrsation Conternt, and Comprerhernsion. Ther 

rersults obtainerd from ther prer-terst of ther erxperrimerntal class and ther 

control class arer as follows: 

Table 4.1 The result of Pre-test 

Preliminary test Total Score Average 

Control Class 586 58,6 

E rxperrimerntal Class 592 59,2 
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Baserd on ther rersults of ther asserssmernt obtainerd from ther prer-terst, 

obtainerd an averrager scorer in ther control class of 58.6 and ther 

erxperrimerntal class of 59.2. Therrer was no significant differrerncer from 

ther averrager of ther control class and ther erxperrimerntal class.  

Ther nerxt stager of ther rerserarch is to do differrernt treratmernt for ther two 

classers. In ther control class, ther rerserarcherr userd ther converntional 

merthod, namerly discourser. In this class, ther teracherr erxplainerd ther 

lerarning materrial through ther prerparerd powerr point. During ther lerarning 

procerss, ther studernts activerly askerd querstions. Thery werrer rerquirerd to 

user Ernglish to practicer therir speraking skills as werll in this class. Ther 

studernts werrer also askerd to maker groups of 6 peropler to maker a dialoguer 

script that userd as an asserssmernt at ther ernd of ther study. 

On ther otherr hand, ther erxperrimerntal class was givern a rolerplay 

lerarning merthod with ther samer lerarning materrial. Ther rerserarcherr 

dividerd ther class into 7 groups, thern took ther following sterps: 

1) In ther prerparation stager, ther rerserarcherr gaver a thermer rerlaterd to the r 

materrial discusserd phernomerna, this aimerd to bring up ther 

imagination of studernts which would ber pourerd into story ideras. 

2) Making scripts and choosing rolers; at this stager ther rerserarcherr 

guiderd studernts in ther prerparation of languager and choicer of words 

that would ber put in ther drama script. Rerserarcherr also herlperd 

studernts obserrving ther rolers that would ber playerd and herlperd 

studernts underrstanding ther meraning of ther plays thery playerd. 
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3) Roler play; studernts practicerd ther drama that had berern prerparerd. In 

this stager, ther rerserarcherr gaver an asserssmernt of Pronunciation, 

Grammatical Accuracy, Vocabulary, and Fluerncy. 

4) E rvaluation and conclusion; afterr studernts practicerd drama, ther 

teracherr guiderd studernts to draw conclusions from ther drama thery 

playerd. In this caser, ther rerserarcherr could provider an asserssmernt of 

ther conternt of ther converrsation and underrstanding of erach studernt. 

Ther post-terst asserssmernt was takern whern ther studernts in ther two 

classers playerd rolers. Samer as at ther prer-terst, ther valuers takern in this 

post-terst includer Pronunciation, Grammatical Accuracy, Vocabulary, 

Fluerncy, Converrsation Conternt, and Comprerhernsion. Ther rersults 

obtainerd from ther post-terst of ther erxperrimerntal class and ther control 

class arer as follows: 

Table 4.2 The Result of Post-test 

 

 

Baserd on ther rersults of ther asserssmernt obtainerd from ther post-terst, it 

is known that ther averrager scorer in ther control class is 67.64 and ther 

erxperrimerntal class is 71.11. It shows significant differrerncer from ther 

averrager of ther two classers. Ther erxperrimerntal class has a higherr averrager 

scorer than ther control class doers. This shows that ther Rolerplay lerarning 

merthod userd in ther erxperrimerntal class is morer erfferctiver than ther 

converntional merthod to improver studernts' speraking ability. 

Post-Test Total Score Average 

Control Class 2435 67,64 

E rxperrimerntal Class 2560 71,11 
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b. Ther erfferctivernerss of rolerplay lerarning stratergiers in improving studernts' 

E rnglish-speraking skills 

At this stager, an erfferctivernerss terst was conducterd which aims to 

derterrminer ther erfferctivernerss of ther rolerplay lerarning stratergy in 

improving studernts' E rnglish-speraking skills. In this erfferctivernerss terst 

involving 36 studernts in ther erxperrimerntal class, erach studernt was givern 

a prer-terst which aimerd to derterrminer ther ability to sperak Ernglish berforer 

giving treratmernt. Furtherrmorer, treratmernt was givern by applying a 

rolerplay lerarning stratergy. Thern at ther final stager, studernts did a 

rolerplay stager which would also ber userd as a post-terst asserssmernt to 

derterrminer ther studernts' E rnglish-speraking ability afterr bering givern 

treratmernt.  

To derterrminer ther erfferctivernerss of ther rolerplay stratergy in lerarning 

E rnglish, data procerssing was conducterd using gain scorer calculations 

baserd on ther prer-terst and post-terst scorers obtainerd by ther studernts. 

Prerviously ther rersults of ther studernt prer-terst and post-terst asserssmernts 

werrer summarizerd in ther following tabler: 

Table 4.3 The result of The Student Pre-test and Post-test 

Variable Pre-test Post-test 

Lowerst Scorer 55 77 

Higherst scorer 64 100 

Averrager 59,5 88,5 

Gain Scorer 0,72 

Gain Criterria High 
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Baserd on ther data abover, ther averrager rersult on ther prer-terst was 59.5 

with ther lowerst scorer of 55 and ther higherst scorer of 64. Afterr bering 

givern treratmernt using rolerplay lerarning stratergiers, ther averrager post-terst 

rersults obtainerd by studernts increraserd to 88.5 with ther lowerst scorer of 

77 and ther higherst scorer is 100. Baserd on ther data on studernt lerarning 

outcomers in ther prer-terst and post-terst or berforer and afterr lerarning using 

ther rolerplay lerarning stratergy, ther calculation of ther scorer for improving 

studernts' speraking skills afterr using ther rolerplay lerarning stratergy with 

ther Gain Scorer formula is as follows: 

𝑔 =
𝑆 𝑃𝑜𝑠𝑡 − 𝑆 𝑃𝑟𝑒

𝑆 𝑀𝑎𝑥 − 𝑆 𝑃𝑟𝑒
 

𝑔 =
88,5 − 59,5

100 − 59,5
 

𝑔 =
29

40,5
 

𝑔 = 0,72 

Baserd on ther calculation using ther Gain Scorer formula with 

rerferrerncer to ther prervious data, ther Gain Scorer obtainerd is 0.72 which is 

includerd in ther "High" criterria. Ther Gain Scorer rersults show that therrer 

is an increraser in speraking ability berforer and afterr bering givern rolerplay 

lerarning stratergiers in E rnglish subjercts. Thus, it can ber concluderd that 

ther rolerplay lerarning stratergy in Ernglish subjercts has a high lerverl of 

erfferctivernerss to improver studernts' speraking skills.  

Ther rolerplay lerarning stratergy can ber said to ber erfferctiver bercauser it 

is provern to improver studernts' speraking skills. During ther lerarning 
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procerss, studernts arer also morer ernthusiastic about lerarning to sperak 

E rnglish with correrct pronunciation and grammar. Thery arer morer 

confidernt whern it comers to practicer speraking, as ther rolerplay merthod is 

derermerd as morer fun comparerd to ther converntional merthod, which 

erverntually erncouragerd studernts to increraser therir E rnglish vocabulary as 

werll.  

B. Discussion 

This study aims to derterrminer ther erfferctivernerss of rolerplay lerarning 

stratergiers in improving studernts' speraking E rnglish skills. It is hoperd that afterr 

gertting this lerarning erxperrierncer studernts can sperak using Ernglish by paying 

atterntion to six aspercts, namerly Pronunciation, Grammatical Accuracy, 

Vocabulary, Fluerncy, Converrsation Conternt, and Comprerhernsion. Speraking 

skill has bercomer a nercerssity for erverry individual to communicater with otherrs, 

in speraking erverryoner has ther frererdom to ber abler to erxprerss opinions anytimer 

and anywherrer. Howerverr, not erverryoner is abler to erxprerss therir opinions or ideras 

werll and can ber underrstood by otherrs.  

According to an interrvierw with oner of ther studernts, her had a verry difficult 

timer speraking E rnglish bercauser of his lack of E rnglish vocabulary. Furtherrmorer, 

studernts arer also afraid that therir speraking partnerr would not underrstand what 

thery arer talking about bercauser of therir incorrerct grammar. Mergawati & 

Mandarani (2016) also ermphasizerd in therir rerserarch, that thery found that ther 

difficulty that studernts oftern facerd whern speraking Ernglish liers in ther lack of 
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E rnglish vocabulary. This issuer causerd studernts to lack of confiderncer, which 

erverntually mader therm rerluctant to practicer speraking at ther ernd of ther day. 

Rolerplay lerarning stratergiers werrer userd in ther data collerction procerss in this 

study. By playing ther roler, studernts arer rerquirerd to talk to otherrs and ber abler to 

convery ther merssager of ther roler playerd in Ernglish. Rolerplay lerarning stratergiers 

according to Richard Amato (2003) can provider opportunitiers for studernts to 

ber crerativer by playing thermserlvers into otherr characterrs. In this study, two 

classers arer takern as ther control class and ther erxperrimerntal class. Both classers 

arer givern ther samer lerarning materrials and arer givern a prer-terst and post-terst. 

Howerverr, ther rerserarcherr mader ther control class to ermploy a converntional 

lerarning merthod, whiler rolerplay lerarning merthod is userd in ther erxperrimerntal 

class.  

In ther data collerction procerss, both classers werrer givern a prer-terst to 

derterrminer ther studernts' speraking ability. Ther averrager prer-terst asserssmernt in ther 

control class was obtainerd at 58.6 and in ther erxperrimerntal class was 59.2. Thern 

ther erxperrimerntal class was givern treratmernt by using a roler play lerarning 

stratergy, to comparer ther roler play lerarning stratergy and ther converntional moderl. 

Afterr bering givern differrernt treratmernts to ther two classers, thern a post-terst was 

carrierd out with ther rersults of ther control class averrager bering 67.64 and ther 

erxperrimerntal class gertting an averrager rersult of 71.11.  

Baserd on ther rersults of ther averrager acquisition, it can ber serern that ther 

averrager of ther erxperrimerntal class is greraterr than ther control class, so it can ber 

concluderd that ther erxperrimerntal class using ther rolerplay lerarning stratergy can 
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improver studernts' speraking ability morer than ther control class with 

converntional lerarning merthods. 

Furtherrmorer, ther data procerssing was carrierd out using ther erfferctivernerss terst 

in ther erxperrimerntal class using a gain scorer. This terst aims to derterrminer ther 

erfferctivernerss of ther rolerplay lerarning stratergy in improving studernts' E rnglish-

speraking skills. On ther prer-terst, ther erxperrimerntal class obtainerd an averrager 

scorer of 59.5, with ther lowerst scorer of 55 and ther higherst scorer of 64. Afterr 

bering givern treratmernt using a rolerplay lerarning stratergy, ther post-terst averrager 

rersults obtainerd by studernts increraserd by 88.5 with ther lowerst scorer of 77 and 

ther higherst valuer is 100. Thern ther calculation is carrierd out using ther Gain 

Scorer formula with rerferrerncer to ther prervious data, ther Gain Scorer obtainerd is 

0.72. 

Ther gain scorer classification is as follows: if ther valuer of g≥0.7 is includerd 

in ther "High" classification, if ther valuer is 0.3≤g <0.7 thern it is includerd in ther 

"Merdium" classification and if ther g<0.3 valuer is includerd into ther "Low" 

classification. Sincer ther gain scorer obtainerd for ther erxperrimerntal class is 0.72, 

thern it is includerd in ther High classification. Therrerforer, it can ber concluderd that 

ther rolerplay lerarning merthod is considerrerd to ber morer erfferctiver to improver 

studernts' E rnglish-speraking skills. 

Afterr lerarning using rolerplay, somer studernts said that lerarning procerss is ber 

morer fun comparerd to ther converntional lerarning procerss, which is in liner with 

ther rerserarch rersult of rolerplay stratergy conducterd by Sertyawati (2019). 

Furtherrmorer, studernts also find it erasierr to underrstand ther Ernglish lerarning 
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materrial bering taught. Thery merntionerd that ther lerarning merthod herlps therm to 

improver therir vocabulary as werll, for thery arer happierr whern lerarning ther 

materrial comparerd to whern ther traditional merthod is bering ermployerd. This  

erverntually rersulterd to ther studernt to ber erasierr to lerarn languager and kererp 

improving.  
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

A. Conclusions 

Baserd on ther rersults of rerserarch on ther erfferctivernerss of rolerplay lerarning 

stratergiers to improver studernts' speraking skills, it can ber concluderd that: 

1. Many of ther studernts haver limitations in speraking Ernglish, most of ther 

studernts underrstand what to say but it is difficult to convery. This is causerd 

by a lack of Ernglish vocabulary and hersitation whern therrer arer unclerar 

pronunciations. Therrerforer, ther rerserarcherr userd rolerplay lerarning stratergiers 

to herlp studernts improver therir speraking skills. Therrer werrer two classers takern 

as samplers, oner class as a control class with converntional lerarning merthod 

and ther otherr as an erxperrimerntal class that was treraterd with a rolerplay 

lerarning stratergy. Ther rerserarcherr carrierd out prer-tersts and post-tersts to 

merasurer studernts’ progrerss. In ther prer-terst, ther control class obtainerd an 

averrager scorer of 58.6, and ther erxperrimerntal class obtainerd an averrager scorer 

of 59.2. Afterr ther studernts rerceriverd differrernt treratmernts in erach class, ther 

post-terst rersults showerd that ther averrager scorer increraserd to 67.64 in ther 

control class and 71.11 in ther erxperrimerntal class. From ther averrager 

obtainerd, therrer is a significant differrerncer bertwerern ther control and 

erxperrimerntal classers, wherrer ther erxperrimerntal class gerts a higherr averrager 

scorer than ther control class. Therrerforer, it can ber concluderd that the r 

erxperrimerntal class that users rolerplay lerarning stratergiers is bertterr than the r 

control class that users converntional lerarning merthods.  
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2. Afterr bering treraterd using rolerplay lerarning stratergiers in ther erxperrimerntal 

class, somer studernts found lerarning E rnglish to ber morer fun. Thery gert a lot 

of vocabulary bercauser in this teraching and lerarning procerss thery user 

E rnglish as much as possibler both during discussions and querstions and 

answerrs. This is also erviderncerd by ther calculation of ther Gain Scorer 

obtainerd by ther rersults of ther prer-terst and proterst from ther erxperrimerntal 

class. From ther asserssmernt carrierd out, it was obtainerd that ther averrager 

rersult in ther prer-terst was 59.5 with ther lowerst scorer of 55 and ther higherst 

scorer of 64. Thern in ther post-terst ther averrager rersult obtainerd by studernts 

increraserd to 88.5 with ther lowerst scorer of 77 and ther higherst scorer of 100. 

calculation using a gain scorer and ther rersult is 0.72. Baserd on ther gain scorer 

classification tabler, if ther scorer is g≥0.7 thern it is includerd in ther "High" 

classification. So, it can ber concluderd that ther rolerplay lerarning stratergy is 

considerrerd erfferctiver to improver studernts' E rnglish-speraking skills.  

B. Suggestions 

This study erxaminers ther erfferctivernerss of using roler play to improve r 

speraking skill for ther erlervern grader studernts of SMA N 6 Sermarang. Ther 

rerserarcherr admits that this study has imperrferctions. Therrerforer, both positiver 

and nergativer fererdback arer highly apprerciaterd to inform and improver futurer 

rerserarch erfforts. Baserd on this study, ther rerserarcherr has mader ther following 

rercommerndations: 

1. Sincer ther focus of this rerserarch is studernts' speraking ability, furtherr 

rerserarch can ber doner using rolerplay lerarning stratergiers to improver threrer 
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otherr languager skills such as rerading ability, writing ability and listerning 

ability.  

2. As it is provern that rolerplay is morer erfferctiver comparerd to ther converntional 

teraching-lerarning merthod, it erncouragerd for teracherrs to start using rolerplay 

as oner of ther teraching merthods in therir classers, so that studernts can ber 

happierr whern lerarning and not bering borerd of ther ther traditional lercture r 

merthod.  

3. For furtherr studiers, it is nercerssary to derverlop a role r play lerarning stratergy 

to ber abler to improver studernts' cognitiver abilitiers as serern from studernts' 

E rnglish lerarning outcomers. 

4. For further researcher, this study enable future researcher to do similar role 

play study. Specifically, the effectiveness of using role play to improve 

speaking within Technological Pedagogical Content Knowledge 

(TPACK) as media collaborator. The researcher thus can provide 

information, ideas,   expertise, and techniques in order to enhance the 

quality of English education research. 

Lerarning a languager should ber fun and crerativer, so crerating a dynamic and 

interractiver lerarning ernvironmernt is morer rercommernderd than a traditional teracherr-

lercturing approach. Therrerforer, it is ersserntial to derverlop Ernglish lerarning merthods 

that provider a plerasant atmospherrer and overrcomer borerdom. Oner erfferctiver approach 

is incorporating rolerplay into lerssons. Additionally, teracherrs should utilizer crerative r 

lerarning merdia and maximizer ther user of erxisting facilitiers and infrastructurer in 
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schools to support ther lerarning procerss, rersulting in a morer erfferctiver ernvironmernt 

for studernts. 
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   62 

 

 

 

Appendix 3. Kartu Bimbingan Dosen Pembimbing II 
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Appendix 4 Observation Sheet 
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Appendix 5. List of Students Name and Scores  
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Appendix 6. Research Instrument 

Lembar Wawancara Guru Mata Pelajaran Bahasa Inggris 

1. What do you think about English subjects? 

2. What method do you use in teaching English materials in class? 

3. What teaching materials do you usually use in learning? And what do you think 

about  

the teaching materials you use? 

4. Do you have difficulty in using learning materials? 

5. Are there students who still have difficulty in understanding the learning 

material? How  

do you deal with students who still find it difficult? 

6. Besides the difficulty in capturing learning material, are there other factors that 

affect  

the low ability of speaking in English? 

7. How do you improve the English speaking skills of students who have difficulty? 

8. Do you think that the level of students' vocabulary mastery affects the students' 

English  

speaking ability? 

9. Have you ever used other learning strategies in the teaching and learning process 

in the  

classroom? What strategy do you use? 

10. What do you think about English learning strategies using role playing? 

11. Do you think that role-play learning strategies for learning English can improve  

students' speaking skills? And what is the reason? 
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Lembar Wawancara Siswa Mata Pelajaran Bahasa Inggris 

1. Apa pendapat Anda tentang pelajaran bahasa Inggris? 

2. Menurut Anda apa kegunaan bahasa Inggris? 

3. Apakah Anda mengalami kesulitan dalam belajar bahasa Inggris? 

4. Materi apa yang menurut Anda paling sulit dalam belajar bahasa Inggris dan 

mengapa? 

5. Bagaimana penguasaan Anda dalam belajar kosakata bahasa Inggris? 

6. Apakah menurut Anda proses pembelajaran saat ini menyenangkan? 

7. Pembelajaran seperti apa yang Anda harapkan dalam belajar bahasa Inggris 
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INSTRUMENT OF PRE-TEST 

Activity : Speaking Test 

Instruction : The students are asked to make a dialogue in pairs with their classmates 

or those  

who are close together. With the theme of experience during online learning. 

Example :  

Wanda : Hi, Bita what are you doing on holiday? 

Bita : Hi wanda, If I stay at home, I will spend my holliday with helping my parent 

Wanda : But if you are not at home, what will you do? 

Bita : If I spend my holiday with going vacation, I will go to mountain,then what 

about you? 

Wanda : Me? If I spend my holiday at home, I will doing some exercises 

Bita : What if you not at home? What are you doing on holiday? 

Wanda : If I spend my holiday on vacation, I will go to the beach to get my self 

healing. 

Bita : okey, by the way you know what? I gotta knews from about daffa. He is on a 

competition  

while doing holiday. that was great isn’t it? And if he wins the competition he will 

treat us 

Wanda : Really? But when? 

Bita : He said this Saturday, but i don’t know 

Wanda : This Saturday? I don’t know, if I can’t go with all of you, tell him I charge 

on the  

other day. 

Bita : okey, but wait, what happen with you? 

Wanda : I have a check up schedule to the doctor. 

Bita : ouh I am so sorry, if you don’t feel well, you don’t have to go with us, you 

should go to  

the doctor 

Wanda : yea but if the doctor’s schedule is right. If its not on schedule, I can go 

with you guys. 

Bita : Can I ask you something? If you go to the doctor it means you are sick? What 

kind of  



   68 

 

 

 

sickness do you have? 

Wanda : I checked my teeth, I used to have a toothache. I had cavity and it hurt so 

muc. 

Bita : well do you often eat chocolate and candy? 

Wanda : Yes, I’m. If I didn’t eat chocolate in the past, this wouldn’t happened 

Bita : yeah but sometimes it depends on how we take care of our teeth. If we take 

care of our  

teeth properly, things like that won’t be happen. By the way, Are you bored? I feel 

bored. 

Wanda : not really, If you feel bored, you can do something fun. 

Bita : Well, you free today? 

Wanda : yes I am 

Bita : can we hang out? Watch a movie tonight and have a dinner? 

Wanda : Yeah, I think I can, but If my mother allows me, I can go. 

Bita : If your mom doesn’t allows you, can I visit your house? 

Wanda : yea sure, why not If that is the case, my parents will definitely allow me. 

Bita : Okay if it doesn’t raint tonight, I will go straight to your house 

Wanda : okey see you soon 

Bita : see you 
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Appendix 7. Documents of the Research 

INSTRUMENT OF POST-TEST 
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Appendix 8.  Students’ worksheet 

Activity : Speaking Test 

Instruction : The students were asked to make groups of six, then the students made 

a drama  

script with the theme: Health, Education and the Environment during a pandemic 

Read the short drama example below so you can make a script with your teammates! 

Gubrakkk!! 

The sound of things falling from the shelves. The convenience store patrons were 

surprised to  

hear the sound. The atmosphere of the supermarket which was originally quiet 

suddenly  

became a little rowdy. 

Anton: "Sorry, I didn’t mean to" said a middle-aged man in front of the goods shelf. 

Bella: "It's okay, it can be fixed" 

Choky: "Sorry sir, why don't you wear a mask" suddenly a voice came from behind 

the crowd. 

Anton : "What's the use of wearing a mask" answered in a high tone. 

Choky: "Don't you care about this Covid-19 pandemic?". 

Bella: "Yes, sir, why don't you use a mask, while in supermarkets it is mandatory 

to wear a  

mask." 

Anton: "Covid doesn't exist, why do you believe in covid?!". 

Choky: "Wow, you are really bad, you don't really care about others." 

Bella: "Sorry, sir, you don't wear a mask to protect yourself, but to protect others." 

Destry: "That's right, wearing masks is not for us, but to protect others. This Covid-

19  

pandemic is not something we can take lightly, but we must be able to prevent it 

together, there  

have been many fatalities due to this Covid-19 case, would you like to how many 

more lives 

will be sacrificed?" (respond from someone in a typical medical uniform) 
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Choky: "Well, there have been many victims from this pandemic, why don't you 

want to wear  

a mask, while you also look unwell, sneeze and have a pale face." 

Anton: "I don't believe in Covid-19. I also don't have covid, I just have a common 

cold, don't  

overdo it!" 

Destry: "Sorry, sir, it would be nice if we all took care of each other, if you don't 

believe on 

Covid-19,that is your right, but to take care of each other from unwanted things is 

our  

obligation." 

Bella: "That's right, sir, especially if you are in a public place, where the spread of 

the covid19 virus is much faster, so it is mandatory for all of us to at least prevent 

it by doing preventive  

measure, namely maintaining distance, washing hands, and wearing masks." 

Choky: "It's really hard to tell stubborn people." He said in an annoyed tone. 

Anton: "Why are you all making a fuss, it's up to me whether I want to wear a mask 

or not, it's  

none of your business!" snapped the middle-aged man with emotion. 

Destry: "You're not like that, it's all of us to remind each other. If you don't obey 

health  

protocols, it's better if you don't go out of the house. Try to think that if you don't 

wear a mask,  

then you get the virus, then you go home and infect your wife. , how are your 

children and your  

relatives?" 

Bella: "Looking for a hospital right now is very difficult, sir. If you get covid, do 

you really  

want to lose your loved ones?" 

Choky: "Let it go, he really doesn't have self-awareness." 

Anton: "Hey, what right do you have to advise me like this, covid is just bullshit." 

Destry: "Are you saying nonsense? How many lives have been victims of this 

deadly virus, do  
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you know about it? Do you know what it's like for me and my friends to fight 

together against  

this virus? Seeing every day thousands or even hundreds of Covid-19 fighters die? 

Do you  

know? If you can't take care of other people, at least don't put others at risk for your 

behavior." 

Seeing the commotion that did not go away, a few minutes later the security officers 

came to  

the crowd. 

Security : "Sorry, sir, to be in this supermarket, all visitors must comply with the 

health  

protocols required by the government for the sake of mutual health, if you cannot 

obey the  

regulations, please leave this supermarket." 

Anton : " What is this supermarket, forcing people over silly things." 

Choky: "When you come home you get Covid-19, then you know the taste." 

Anton : " Shut up, I don't care." 

Finally, the middle-aged man named Anton was taken by security officers to go to 

the security  

room because of his actions that did not comply with health protocols. 

The crowd dispersed with a little counseling from the end of the supermarket who 

is a medical  

worker. Because not many people understand the importance of complying with 

health  

protocols, there is a need for counseling aimed at making ordinary people willing 

to participate  

to protect themselves from the Covid-19 virus 
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Appendix 9. The Analysis of Students’ Pre-Test and Post-Test in Experiment 

Class 

No Nama Pre Test Post Test 

1 AIDA FAUZIAH  
 

85 

2 ANANDA PUTRI SAGITA 
 

0 

3 ANGELA SYIFA NOER OEMARDHI 
 

100 

4 ANNISA HAKIQI 64 98 

5 AQILA GITHA SASHENKA 
 

95 

6 ARGYA RANDI PRATAMA 
 

0 

7 AURELIO NAYLA TUZZAHRA 63 95 

8 DEVIO ANANTA 
 

83 

9 DIVA PUSPITA NENDRA 
 

77 

10 FAISAL ZAKLY 
 

80 

11 FARRELINO INDRATMA ZAKI 
 

0 

12 GAYATRI MINERVA LIYA 62 90 

13 HANIF KURNIAWAN SANI 
 

83 

14 HANITYA CHARISMA WIDYA 
 

90 

15 IQBAL FADHIL ADIANSYAH 
 

91 

16 LINTANG ANGGRAENI LISTYANTO 61 93 

17 MARISA EKA RAHMAWATI 55 89 

18 MOCHAMMAD RANIY SAPUTRA 
 

0 

19 MUHAMMAD ABIYYU RIZKY 
 

86 

20 MUHAMMAD ADIKA PRSTIA PRAKASA  
 

79 

21 MUHAMMAD ADMIRAL PASANDIDA 
 

90 

22 MUHAMMAD AZKA WIJASENA 56 82 

23 MUHAMMAD AZKA RIFQY SUKMA DARMAWAN  

 
93 

24 NABEEL FISICHELA FAZLI 59 86 

25 NABILA FITRIA NUR A'INI  58 85 

26 NASHIR FATAH ABDUL GHANI 
 

90 

27 OKTAVIA RAHMADHAYANI 
 

0 

28 R. BIMA SANWANDINA AL RASYID 
 

0 

29 RAHADIANSYAH MULIA 58 78 

30 RINDYA SUKMA ARUM 
 

80 

31 SALMA 'AISYAH 
 

82 

32 SHAHIRUL YASYKUR NAJIB 
 

0 

33 TALITHA ALIYA NAIRA 
 

100 

34 VERREL AZIZ KARJANA 56 90 

35 WINDA KUSUMANINGRUM 
 

90 

36 YASINTA AYU WULANDARI 
 

100 

JUMLAH 592 2560 

RATA-RATA 59.2 71.1 

NILAI MAKSIMAL 64 100 

NILAI MINIMAL 55 77 
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Appendix 10. The Analysis of Students’ Pre-Test and Post-Test in Control 

Class 

 

 

No Nama Pre Test Post Test 

1 AIDA FAUZIAH    73 

2 ANANDA PUTRI SAGITA   67 

3 ANGELA SYIFA NOER OEMARDHI 55 75 

4 ANNISA HAKIQI   75 

5 AQILA GITHA SASHENKA   0 

6 ARGYA RANDI PRATAMA   67 

7 AURELIO NAYLA TUZZAHRA 60 69 

8 DEVIO ANANTA 60 78 

9 DIVA PUSPITA NENDRA   68 

10 FAISAL ZAKLY   73 

11 FARRELINO INDRATMA ZAKI   68 

12 GAYATRI MINERVA LIYA   67 

13 HANIF KURNIAWAN SANI 61 74 

14 HANITYA CHARISMA WIDYA   80 

15 IQBAL FADHIL ADIANSYAH   73 

16 LINTANG ANGGRAENI LISTYANTO   80 

17 MARISA EKA RAHMAWATI 61 74 

18 MOCHAMMAD RANIY SAPUTRA   69 

19 MUHAMMAD ABIYYU RIZKY   75 

20 MUHAMMAD ADIKA PRSTIA PRAKASA    67 

21 MUHAMMAD ADMIRAL PASANDIDA   67 

22 MUHAMMAD AZKA WIJASENA 59 77 

23 MUHAMMAD AZKA RIFQY SUKMA DARMAWAN    79 

24 NABEEL FISICHELA FAZLI   70 

25 NABILA FITRIA NUR A'INI    73 

26 NASHIR FATAH ABDUL GHANI 58 67 

27 OKTAVIA RAHMADHAYANI   64 

28 R. BIMA SANWANDINA AL RASYID   64 

29 RAHADIANSYAH MULIA   77 

30 RINDYA SUKMA ARUM 52 69 

31 SALMA 'AISYAH 60 79 

32 SHAHIRUL YASYKUR NAJIB   64 

33 TALITHA ALIYA NAIRA   0 

34 VERREL AZIZ KARJANA 60 70 

35 WINDA KUSUMANINGRUM   73 

36 YASINTA AYU WULANDARI   70 

JUMLAH 586 2435 

RATA-RATA 58.6 67.64 

NILAI MAKSIMAL 61 80 

NILAI MINIMAL 52 64 
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The Analysis of Gain Score 

  
KELAS KONTROL PRE POST 

N MAX 61 80 

N MIN 52 64 

RATA-RATA 56.5 72 

GAIN 0.66 

KRITERIA SEDANG 

   

KELAS EKSPERIMEN PRE POST 

N MAX 64 100 

N MIN 55 77 

RATA-RATA 59.5 88.5 

GAIN 0.72 

KRITERIA TINGGI 
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Appendix 11. Berita Acara Ujian Skripsi 
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Appendix 12. Usulan Tema dan Pembimbing Skripsi. 
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Appendix 13. Pengajuan Ujian Skripsi 

 

 


